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Sharing Learning In Communities

HOW TO MAKE 
THE LEARNING 
PROCESS MORE 

INCLUSIVE

Community Development Educators need new and different ways of working with 
disadvantaged learners and those most likely to experience prejudice and discrimination,  
who are often found in the most marginalised communities.  These people may be 
older learners, groups facing socio-economic disadvantage, those with few or no formal 
qualifications, travellers, refugees, migrant workers, disabled people, members of BME 
groups, people living in rural and deprived inner city areas, unemployed people, offenders 
and ex offenders.   

In this newsletter all participants contribute their views on the main barriers that prevent 
some or all of the above groups gaining access to community development learning, and 
give examples which demonstrate the ways in they have tried to remove some or all of 
those barriers and opened up the learning to some or all of these groups. 
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Summary 

There are many common barriers that have been identified by the partners and they can 
be summarised as:

 » The impact of previous engagement with formal education systems, where people 
have had negative experiences and have been left feeling disempowered and 
excluded by a system which they feel is very top down and doesn’t listen to them

 » The lack of any coherent support for informal and non formal learning, and that the 
value of such approaches is not recognised by the authorities and hence by people 
themselves

 » The lack of a voice, that people feel powerless, excluded and unheard which leaves 
them losing any confidence in their ability to learn and feeling inadequate

 » The lack of recognition of how the history and culture of a society, communities and 
families impacts upon how people can learn and wish to engage with learning

 » People feeling that they lack the social skills to engage with learning, and that they 
do not know how to engage the social mechanisms available for learning

 » A lack of awareness of the importance of lifelong learning, and how some people 
such as the unemployed are deterred from engaging in activities that could lead to 
learning

 » The lack of practical support to provide access to learning, and to enable people to 
fully engage in learning

The examples in the following pages show how imaginatively and creatively NGOs and 
community groups are engaging people in learning

 » Integrating disabled people and non disabled people in a theatre group

 » Using a mix of counselling, art therapy and community activities to support 
unemployed lone mothers

 » Offenders undertaking community service obtaining Recognition for their skills 
gained in their unpaid work

 » Isolated communities being engaged in planning their own future through visual 
mapping of their community

 » Involving people in very local issues and motivating people to make small gains to 
improve their communities

 » A multifaceted intensive programme to poor people with many social problems 
who have been segregated from society, aiming to tackle problems and promote 
social integration 

 » Improving the situation of Romany communities through dialogue with officials 

 » A group work approach to people with mental health problems, often associated 
with drug and alcohol misuse

 » Encouraging volunteering during periods of unemployment to maintain confidence 
and increase skills, through engaging with and leading different  community based 
projects
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 » Mentoring schemes for people approaching retirement to enable them to pass on 
their skills and expertise to another generation

 » Engaging older people in new technology through How do I use my.. workshops 

 » Provision of direct support to disabled people to attend training sessions and 
tackling psychological and social barriers

 » Opportunities for  blended learning programmes in rural areas

 » Supporting migrants with poor language skills in rural areas to create a supportive 
group which lasts beyond the programme

 » Enabling young people at risk of social exclusion to design their own learning 
programme

 » Intergenerational learning to demonstrate that all ages have experience and 
expertise to pass to other generations 

What these all have in common is their use of informal and non formal learning which 
makes the most use of peoples experiences and existing skills and knowledge to support 
others.
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How to make the learning process more 
inclusive

by

ESB 

It has long been identified in the UK that there are a number of reasons why adults 
disengage with the learning process or do not identify learning as an essential part of any 
developmental process. Whatever the nature of the group being targeted it is key that there is “a 
hook” which has both a practical outcome and an access into the learning which does not mirror 
previous negative experiences. In the following two examples there are clear reasons for working 
with the learning group in specific ways.

A. Recognition schemes are run by the ESB to value and certificate learning from CD 
practice, and the methods of delivery have been adapted from targeting paid workers to 
residents and activists of social housing associations and now to piloting working with 
offenders who have been given Community Service Orders, through the courts, for lower 
level criminal activity. In this way different ways to run Recognition schemes are being 
developed. 

The Group Being Targeted:

Offenders who have to carry out a set number of hours of unpaid work in a community. One 
community centre in a very poor, inner city area has taken these community ‘payback’ people 
into its centre and gets them to do useful jobs  - in the café cleaning tables, preparing and 
serving food, cleaning the centre, helping with the luncheon club and also clearing up the streets 
around the centre. Many of these ‘payback’ people live in this area.

Some of the offenders are keen to turn their lives around and get quite involved in the work 
of the centre, some are able to help with research for new projects, or help with publicity to 
promote the centre, and some act as informal mentors, helping new ones to settle in and make 
the most of their opportunities. If anyone shows an interest in the centre and in looking for future 
work then the centre manager will try and encourage them make the most of opportunities for 
improving their skills so they have more to offer a future employer which will help them get a job 
and keep them out of prison.

The Nature of the Learning Being Delivered and the Methods Used to Engage Learners:

To improve the offenders’ core social skills and help them to gain skills from their work in the 
community and show how this can be transferred to employability skills, we use a mixture of 
on the task training – so they learn about team work, dealing with conflict, anger management, 
and workshops around community work skills and general social / life skills. We offer a mentor to 
help people prepare their portfolio to present for Recognition – a national certification of their 
community work skills and mapping to employability/ transferable skills.

The Outcomes of the Work for Learners:

They can come out of the scheme having developed new skills, gained new knowledge and 
increased their confidence in the skills they already have. They compete an employability 
summary sheet, have a plan for their next steps and a national certificate. Some 
have been given references and helped into a job and others have become sessional 
workers at the centre
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Critique of the Methods Used and Application of the Learning to 
Other Settings:

The mix of informal and more formal opportunities is crucial, with having 
some individual mentoring time and access to workshops being key. The CD 
Standards have been adapted to a more “active citizen approach” for those who 
are at the start of their involvement in their community. This means that everyone 
can achieve something - even if it is quite a small contribution it can be valued and 
recognised. We are finding it easier to adapt the systems as we learn from each time of 
doing something new.

B. An England-wide programme called Big Local is being delivered in 150 
recognised areas of deprivation. The four programme outcomes for Big Local are:

1. Communities will be better able to identify local needs and take action in 
response to them.

2. People will have increased skills and confidence, so that they continue to 
identify and respond to needs in the future.

3. The community will make a difference to the needs it prioritises.

4. People will feel that their area is an even better place to live.

The Group Being Targeted:

The area in this particular example is a housing estate called Prospect Estate with the target 
group being the resident-led Prospect Estate Big Local Steering. It is made up of a majority of 
12 local residents, who either live or work within the estate, supported by representatives of 
community-based support organisations.  The Steering Group is a good cross- section of the 
local communities which includes a large resettled Nepali community as a result of Ghurkha 
involvement with the British Army. Some of the group have lived in the area all of their lives, 
whilst others have moved in more recently, but the programme is funded for ten years. 

The Nature of the Learning Being Delivered and the Methods Used to Engage Learners:

It became evident early in the developmental process that traditional methods of training 
delivery for capacity building e.g. classroom-based courses would not satisfy the variety of 
learning needs identified, including language. However, through a mixture of task-orientated 
training, facilitated workshops and working groups (supplemented by the mentoring and 
support offered through their Big Local Representative) the group has been able to achieve a lot 
already. The most effective method has proved to be the use of visual imagery in order to help 
the group:

 » organise and analyse information  by using diagrams, images  and graphs to display 
large amounts of information in ways that are easier to understand 

 » integrate new knowledge and remember information better because it is represented 
both visually and verbally

 » think critically by linking verbal and visual information 

The Outcomes of the Work for Learners:

To date the group has collectively:

 »  developed a brand representing Prospect Estate Big Local that is now recognised within 
the community

 »  written and published a Community Profile based on their research and 
memories which can be found at: www.pebl.info and describes their Vision 
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and Key Themes, identified through community consultation, as 
priorities for their future work

 » published a diagram which explains the inter-relationship between the 
group, the community it is working on behalf of and the organisations 
supporting the process (attached)

Critique of the Methods Used and Application of the Learning to Other Settings:

As previously stated, the mix of informal and more formal opportunities is crucial, with 
having some individual mentoring time and access to workshops being key. Using visual 
imagery has been so successful for the group that they now think in terms of using visual this 
method to impart information to the community as a whole, with regards to its work. 

Sustainability 
Young People 
are the Future 
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How to make the learning process more 
inclusive

by

AUGUST HORCH AKADEMIE GMBH

In Germany the economy has to struggle with a skilled worker shortage within the next 
years. Since the beginning of the 1990s fewer children were born and now the number 
of kids that grow up and start into work life decreases rapidly. At the same time the number of 
old people increased. The forecast says that until 2060 one third of the German population will 
be older than 65 years and the number of people in the age of 70 will be double as high as the 
number of new born children. Taken into consideration the increasingly aging society and the 
lack of young people employees will stay longer in work life before entering the retirement to 
counteract the skill shortage. 

The today’s jobs requirements especially in respect of technical and ICT skills are demanding 
a lot of new knowledge and competences that are really hard to learn for elderly people. Of 
course there are a lot of trainings and seminars existing to train ICT skills. But are they oriented 
on the needs of elderly people? Are they considering their prior knowledge, their learning 
speed and approach, their contact fears with new technical things, etc.? And is the knowledge 
implementable in private life so that a sustainable learning effect and the application of the 
new competences and skills could be reached? Unfortunately almost all questions have to be 
answered with “no”. 

The learning process is important not only for the elderly people for the mental health and in 
the context of lifelong learning but also for the storage of knowledge for the companies they are 
working for before getting retired because not only the persons will leave the companies – their 
knowledge, experiences and know-how will go with them.

Additionally there are particularities and circumstances that should be considered in developing 
and implementing learning activities for seniors, but are not considered in most cases which 
bring risks and barriers with them but sometimes also have benefits: 

Older people… (of course not everything applies to each person)

 » are willing to learn and to train their brain to stay mentally fit 

 » sometimes are afraid about blaming themselves in training courses with a mixed target 
group (in age) especially in terms of technical training stuff

 » are flexible in making learning time arrangements due to their amount of spare time

 » need more time to understand technical learning contents and to adopt them

 » tend to be stubborn and pigheaded

 » sometimes think they are too old to learn something new and all in all it’s waste of time

 » sometimes represent the opinion “I’ve always done it that way, why should I change 
something?”

 » need more individual guidance and coaching within seminars, etc.

 » have a lot of knowledge and experiences to share

 » feel superfluous and useless
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The two following two examples will show how these particularities and 
challenges could be handled in practices.

(1) Junior - Senior - Program
A local company recognized at a very early stage that a lot of their staff is in the 
close age to retirement and they are going to leave the company in a few years. 
The company had been in the fortunate position that (at this time) a lot of young 
people applied for starting their vocational education and training there due to their 
excellent company’s image and professions that belong to the favorites of young people. 
Nevertheless the company was afraid to loose a lot of knowledge and know-how and wanted 
to be prepared for that. Therefore they developed the so called “Junior-Senior-Program”. Mixed 
learning groups of young and older people have been built in which each member has to be the 
teacher and the learner at the same time. The young people received a lot of information from 
the elderly ones about things they learned, did, problems they solved, solutions they found, 
etc. during their long working life. On the other hand the young people who have been more 
experienced in ICT stuff trained their older colleagues how to use these technologies for storing 
and sharing knowledge to safe it for their company. This give-and-take approach ensured the 
construction of a knowledge management from which each employee could benefit in the 
aftermath. At the same time the older employees learned a lot about how to use the computer, 
USB devices and other (for them) new technologies which they are also able to use in their 
spare time now. The approach behind the program gave them a very good feeling that their 
knowledge and experiences are needed especially after getting retired and they could make 
an important contribution to their company’s success. After the piloting of that program the 
Junior-Senior-Groups have been used for the familiarization phase of new apprentices and new 
employees as a continuous instrument for the knowledge management of the company.

(2) Individual Workshops only for elderly people: “How to use my…?”
Elderly people are reluctant when it comes to new technical equipment like mp3 players, mobile 
phones or smart phones, DVD recorders, digital camera, etc. Nevertheless they would like to use 
this equipment. But after they bought such new devices they got lost in the manual, if one exists 
in a printed version. If it’s needed to download the manual from the internet the real problems 
start… For that reason an individual workshop was created for elderly people titled “How to use 
my…?”. Registering for such a workshop the seniors had to specify e.g. the type of their digital 
camera so that the workshop trainer was able to prepare the contents of the workshop as well 
as all materials individually for the participants and their own equipment. During the course 
they worked all the time with their on devices and it was not necessary for them to adopt the 
learning contents from general statements to their own demands. Of course this approach 
meant a lot of preparation work for the course and its trainer but it guaranteed the 
learning success and the application of the learned after the course. At the same time 
it gave the workshop participants the feeling that the course was only made for them 
and they received special attention and counseling. To realize this correspondingly 
small participant groups were needed.
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A Finnish contribution to make learning process 
more inclusive

by

SEINÄJOKI UNIVERSITY OF APPLIED SCIENCES

There are still attitudes within most societies that view symptoms of social problems 
and poverty as threatening and uncomfortable, and these attitudes frequently foster 
stigma and discrimination towards people who are living with social problems. 

Education is a way to support groups of disadvantage people to get more space in society. The 
main challenge is to get their voice heard in society general and especially in local communities. 
During the last years, the role and status of disadvantage people has been progressing a lot.  
For instance, governments have emphasized the importance of getting disadvantage people 
involved in planning, implementing and evaluate public services. They are not only asked for 
their opinions on public services in which they have been involved, but are also increasingly 
asked to co-produce services. 

Example 1: Social work and group work with Romany people in Kurikka
Kurikka is a small town with about 15 000 inhabitants in western part of Finland. There live a lot 
of Romany people, and most of Romany families have been living in Kurikka all their life. They 
have low education and low incomes, and many of them have health and mental problems. 
During years 2012-2013 Kurikka took part to “SOS”-project. This project was financed by National 
Development Plan for Social Welfare and Health Care and several communities from Middle and 
Western Finland took part to the project.

One of the goals in Kurikka at this project was to develop social work among Romany people, 
and to allow them possibilities to improve their situation and activate them to participate to 
improve communities’   living conditions.  Also social workers in this project tried to give them 
new possibilities to study and work.  During the project Romany people had meetings with social 
workers to discuss about problems in education and work, free time activities and situations 
of children in day care and at school. They met local politicians and leading officials and had 
contact with enterprises to get work. Several romany people were employed by the community, 
for example in elderly care and day care. One of them is still working as a leader of open space 
“Living room of Kurikka”, so called VILLAGE CORNER.  He got a job for 3 years employed by 
Kurikka Commune and at the same time he is studying to be a practical nurse.

In VILLAGE CORNER 5-6 Romany people participate to a group of unemployed people once a 
week. In the same group there are also other unemployed people, so one purpose is to integrate 
Romany people with each other. One social worker leads the group, and they discuss about daily 
news, work and everyday problems together. Sometimes they go outside of VILLAGE CORNER, 
for example to bowling, swimming and doing other sports. The goal is to activate them and 
learn new skills (for example how to work with computers). Romany people often have learning 
difficulties, and diagnoses like ADHD. Some older Romany people can`t even read 
and write. 

Same social worker, who leads this group is also the official social worker of the 
group members in the commune. She told, that it is much easier to discuss about 
their social problems at the office, because she knows them as a persons.
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Example 2: Social work and group work with people who 
have mental and alcohol problems in Kurikka
In the same place, VILLAGE CORNER is also another group. The participants 
have mental problems and addictions to alcohol and drugs. 10 people participate 
once a week to this group and they also discuss about everyday problems and how 
to live without alcohol and drugs. This group has been meeting with each other during 
one year and they are very motivated to take part to the group. They even speak about 
the group as their family. They know each other very well, and discussion is very humorous 
and open. Another social worker is leading this group.

Group members have very low education and their social skills are not good.  
They are also unemployed and most of them are 50-40 years old. Loneliness and 
isolation are big problems for them and most of them still use alcohol sometimes.  
In VILLAGE CORNER these both groups get a free meal once a week.  
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How to make the learning process more 
inclusive

by

EPIMORFOTIKI KILKIS SM LLC

In recent years in Greece is given special attention by the institution of National 
Agencies about education and active participation of the following groups of learners:

 » Youngsters

 » Elderly people

 » Disabled people.

The aim of national agencies and organizations that manage the guidelines of education in our 
country is to provide motivation and benefits of Lifelong Learning through educational processes 
in order to:

 » Make youngsters active citizens

 » Avoid elderly people the inaction, isolation and marginalization

 » Engage disabled people with equal rights and combating social exclusion.

In the frame of these objectives and guidelines operates the Vocational Training Centre 
Epimorfotiki Kilkis. Epimorfotiki collaborates with Adult Educators who have knowledge and 
skills with which they can respond to the particularities of learning for each training group. For 
better planning and implementation of educational programs for these educational groups 
Epimorfotiki has implemented and continues to implement researches that are related with 
needs of the public and analyze data in order to choose the trainers, the thematic content and 
training tools. For instance, the main barriers that prevent people with disabilities to gain access 
to community development learning in Greece are: 

 » Lack of suitable transport for the needs of disabled (e.g. access to the training center)

 » Legal and bureaucratic procedures that incommode the registration of disabled people 

 » Psychological barriers (e.g. lack of culture in terms of equal treatment of people with 
disabilities in education but also in labor market, a feeling of inferiority, lack of knowledge 
of communication skills with disabled people etc) 

 » Social barriers (e.g.  It is believed that people with disabilities may not have the comfort 
to work with other people, to join the group and to provide knowledge and skills that will 
help to create learning outcomes.)

 » The wide use of technology  (modern technological tools and equipment) and the 
continuous development, may be a barrier to access for people with disabilities in 
learning because usually most of them don’t have sufficient knowledge of handling 
technology

Epimorfotiki used some work methods in order to eliminate as far as possible the above barriers. 
For instance, during the implementation of educational program in which participate 
people with disabilities, Epimorfotiki ensure safe and easy transport for disabled. Also 
the training center planned and implemented group activities in mixed groups. With 
those activities disabled people had the chance to join the community, smoothly 
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adapted to the educational process, develop new working relationships 
or even friendships with people who don’t have special needs. The 
learning process that followed was separated in theory and practice (e.g. 
exercises, use of technology). Some of the basic methods that used Epimorfotiki 
to engage learners who would normally be excluded were:

 » Providing a qualified certificate (which proves the learning experience, the 
knowledge and skills acquired by learners, 

 » Providing training allowance (according to the program requirements) 

 » Vocational rehabilitation (e.g. internship in an enterprise).

The outcomes of that program for the learners were positive because they develop and improve 
their knowledge, skills and experiences but also acquired new attitudes and behaviors. The 
methods that Epimorfotiki uses were methods which bring about positive results. However 
evaluating these methods Epimorfotiki found that it would be very useful to advance monitoring 
and training the learners through e-learning processes and use of e-tools. The knowledge that 
gained Epimorfotiki in management and training programs for disabled people 
and other group is important to upgrade the education and improvement of the 
educational process. For that reason Epimorfotiki links –where it’s possible- the 
knowledge and techniques that gained and used in other future projects while 
utilizing the learning outcomes.
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What are the main barriers that prevent some or all 
of the above groups gaining access to community 

development learning in your country?
by

CYPRUS YOUTH CLUBS ORGANIZATION

In order to better assist individuals coming from the disadvantaged groups of the 
population gain access to community participation and development learning, it is 
essential that we first understand the exact barriers that prevent them from doing so. What 
many community development programs fail to realize is that despite all their good intentions 
and efforts, people from disadvantaged or vulnerable groups may perceive the idea of becoming 
involved in community development (CD) learning quite differently from the CD educators. 
That is, they may not see value or a potential benefit in community development involvement. 
Furthermore, general feelings of inadequacy, incapability or isolation may not only prevent them 
from moving towards CD learning, but also even cause an aversion to CD educators, who are 
seen as paternalistic. A close examination of such barriers will provide insight as to how to best 
reach out to marginalized groups and achieve their active engagement in CD learning.

In Cyprus, one of the main barriers that prevent the active involvement of disadvantaged groups 
to CD learning is the weakness of the authorities and CD programs to understand the social and 
cultural backgrounds of such groups and therefore address their needs and expectations while 
taking into consideration their worldviews, their values, and their belief systems. More often than 
not, people from marginalized groups feel that any attempts that are made to socially include 
them do not pay a serious attention to what they, themselves, have to say. Thus, they see the 
various CD programs as the “authorities” that prescribe what is good to them, disregarding the 
unique characteristics, needs and strengths of their group. Even those who come from socially 
excluded groups need to be understood and recognized by others for what they are. Therefore, 
an inadequate knowledge of the culture and social background on behalf the CD educators 
about any target group is seen by the latter as disinterest in them. Subsequently the target 
groups are often reluctant, if not resistant, to get involved in a relevant CD learning activity.

Another barrier that prevents or limits access to community development learning is the fact 
that CD programs often fail to instil a sense of empowerment to the people which constitute 
the target group. The latter needs to feel an active ingredient of the whole process (that is, of 
program development), instead of a passive and powerless recipient of it. Many CD learning 
programs are characterized by the traditional way of education, in which the educator is the 
leader and expert, while the learners are the ignorant ones that need to be guided throughout 
the length of the program. This model, although necessary in some contexts, tends to be 
counterproductive with adult learners from disadvantaged groups, because it fosters and/ or 
perpetuates their sense of powerlessness and inadequacy. As a result, adult learners do not 
engage in CD learning activities, or if do they lose interest and drop out along the way.

A challenge that faces even well-designed CD learning programs has to do with how to motivate 
people to get involved in the first place. Many people from disadvantaged and marginalized 
groups express no interest in engaging in certain adult learning activities not because they are 
innately idle, but rather because they are not motivated enough. This lack of motivation 
may account for much of their reluctance to participate in learning activities. Old-fashion 
ways of reaching out to disadvantaged groups of the population seem to fail. People 
just prefer to reject any new opportunity to participate in CD learning, if the latter does 
not succeed to trigger their interest, and present itself as something new and fresh, 
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useful, fulfilling and meaningful. Unfortunately, the failure to employ 
innovative methods and techniques to do just that, deprive the 
possibility of mobilizing potential adult learners into making that very 
first step.  

Examples which demonstrate the ways we used to remove 
some of these barriers.
Example 1:

In our effort to engage a group of young individuals facing the risk of social exclusion 
due to unemployment, poverty, substance abuse, etc in a program designed to teach them 
social and life skills, we reached out to the community and attempted to understand the life 
situation of marginalized youngsters, through interviewing a number of them. The interviews 
were informal and non-structured, and were carried out by staff as well as trained volunteers. 
The purpose of the interviews was to comprehend the world of those youngsters (i.e., their 
life challenges, their fears, their values, hopes and expectations). Qualitative techniques were 
used to analyze data, and findings were utilized to design the program and tailor it to the 
target group’s needs, concerns, and strengths. In this way, we attempted to overcome the 
barrier of excluding the target group from the creation and development of the program, and 
disregarding issues that may be important to them. Furthermore, we tried not to appear as the 
experts providing solutions, but instead we offered the opportunity to the youth to help design 
the program, through what they said in the interviews.

Example 2:

In a relevant program named ‘Solid roots-Strong people’, we had young individuals and 
elders engaging in intergenerational learning through tandems, in such a way so as to 
foster cooperation and ultimately to empower both generations. Each group was given the 
opportunity not only to learn but also to teach the other. For example, the seniors taught the 
youth general life or job related skills, while the youth taught the seniors computer or other 
new technology skills. The idea behind this attempt was that the “teacher” in each case would 
feel useful and productive, and therefore empowered. Due to the fact that the program gave 
everybody who wanted the opportunity to teach and share their skills, it succeeded 
in attracting and engaging even those (both young and old) who would normally be 
excluded from such activities. Moreover, most participants felt that their participation 
was meaningful and expressed their interest for further involvement in other 
community development learning.
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How to make the learning process more 
inclusive

by

EUR.ADI.PO  .NET

A)    The main barriers that prevent older learners, groups facing socio-economic 
disadvantage:

Disabled people, those with few or no formal qualifications, immigrants, people living in rural  
areas, and unemployed people, gaining access to community development learning in Italy are:

 » The lack of knowledge of the national language

 » Poor income

 » Insufficient access to Internet resources  

 » Limited information on local community’s chances 

 » Scant use of English as lingua franca in Italian civil servants and volunteers of

 » Private associations  

 » The lack of an offer for learning opportunities

B)     Two examples

Example n.1 

 Target group of this work by Euradiponet is composed of Italians(aged 16-65 and over)  living in 
rural areas, having scant possibilities to access local community resources  with lack of offerings 
for learning opportunities.

1st step - Advertising strategy (leaflets , posters, radio broadcastings, articles and interviews 
in the papers) about new opportunity offered by Euradiponet (web site course, different level 
English courses, history course, Italian and European Institutions  course)

2nd step -After collecting subscriptions a questionnaire was delivered and an individual 
interview was performed focusing the needs of each subscriber for learning development 
perspectives. 

3rd step – Analysis of the results and choice of priorities taking into account particularly the 
learners who were usually excluded from a normal learning offer.  

4th step – To carry on with this way we have chosen a blended  learning method (face to face 
classes, on line lessons,  working groups, cooperative learning) . The use of an internet platform 
(Moodle) permitted the participation of learners who were not able to attend lessons in presence.

Conclusions example n. 1 -  As a blended online method implies the use of an internet 
connection and a learning tool we had to put off the starting of the various  courses to allow the 
beginners to acquire a sufficient  mastering of the platform.  For the future we think of scheduling 
differently the didactic action by inserting first a period of training on the tools.

Example n. 2

Target group of this work by Euradiponet is composed of immigrants(aged 16-65and 
over),  who live in rural areas and have insufficient knowledge of Italian language 
scant use of English and have few possibilities to access to local community resources.
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1st step - Advertising strategy (leaflets , posters, radio broadcastings, 
articles and interviews in local papers) about new opportunities offered 
by Euradiponet (Italian language for foreigners - L2, different level English 
courses, meetings and lessons about Health National Service for non-EU 
citizens, meetings and lessons for acquiring Italian citizenship, a course about  
Italian and European Institutions, vocational training courses – cookery and bakery- 
ethnic music) 

2nd step -After collecting subscriptions a questionnaire in English or in native languages 
of the immigrants  was delivered, followed by  individual interviews with the help of cultural 
intermediaries to let better emerge difficulties in focussing the needs of each subscriber. 

3rd step – Analysis of the results and choice of priorities taking into account particularly the 
immigrants  who were usually excluded from a normal learning offer in their original countries.

Furthermore,  it was necessary to compare the curriculum of each immigrant to the Italian 
learning formal education system. 

4th step – To carry on with this way we have organized a handing out of leaflets, brochures, 
booklets, with texts written in Italian, English and different native languages on the services 
offered by the Public Administrations in favour of immigrants.

Conclusions example 2 -  For the future we think that it will be better to deliver materials 
before the starting of the courses so that immigrants could have possibility of getting used to 
the contents for a more fruitful discussion during the lessons.

General conclusions - Using a blended course may permit to combine the advantages of face 
to face courses with the online resource courses.  The obvious advantage of a face to face course 
is the possibility for the teacher of  integrating the whole group and following the progress of 
each student; but it needs that all students should be present in the same place at the same 
time, and for adult learners could represent a problem. On the other hand,  the online course 
needs a greater motivation and self discipline among the students, it permits flexibility but  it 
does  not facilitate good levels of communication between teachers and students. 

According our experience in the most of the cases learners of a virtual class become a real group 
of friends who in real life go on sharing emotions, values and believes, actively engaged in 
learning together from each other.  Besides at the end of the face to face courses for immigrants 
we verify an increasing attitude  to collaborate  among them for entrepreneurship initiatives. 

That could prove that also people potentially emarginated can arrive to share the advantages of 
an advanced learning society. 

Following two photos,  one referring to example n.1 and one to example n. 2. 
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How to make the learning process more 
inclusive

by

CIVIL COLLEGE FOUNDATION

1. What are the main barriers that prevent some or all of the above groups 
gaining access to community development learning in your country? 

Working with disadvantaged learners and those experiencing prejudice and discrimination, we, 
community development professionals, are often facing with the lack or crisis of community. 
This is what we identify as main barrier that prevent some or all of the disadvantaged groups 
gaining access to community development learning. Those who are most in need can hardly let 
their voice to be heard and reluctant to join community development learning processes. In such 
local communities people can show low level of participation, at the interaction and institution 
processes of local community and society, because they feel lost. They do not know social 
mechanisms and they do not have access to get to know them, partly because of the permanent 
changes in the society, partly because of the constant destruction of their situation moreover 
their marginalization, even exclusion. This process is followed by a deep confidential crisis, first of 
all towards political, executive and economic power, but at decreasing measure, towards public 
institutions and local players too. The number of mutual aid, acting relationships, volunteering, 
civil institutions and networks are low. People do not know their rights, duties and possibilities, 
and very few of them if any participate at decision making and control processes.

To making learning processes more inclusive for disadvantaged people, first of all we should have 
long-term programmes, making professional support possible on a regular basis, in 5-10 years 
processes (instead of or beside the recent 1-2 years projects). These programmes could promote 
more collective learning, empowerment, meaningful participation (collective action for collective 
outcomes) and equality, and could encourage methodological renew too.

Working with people in disadvantaged areas, we experienced that we can freely use the most 
frequently used community development methods and tools for making people motivated, 
active and committed, but, in the same time, we must take into consideration very seriously the 
main characteristics of their marginalized, even excluded situation. On one hand, this situation 
gradually shaped some rigid behaviour that cannot be changed easily – closeness, (apparent) 
uninterested and short-tempered, refusing way of communication – but even in these cases we 
can build on their expectation and curiosity triggered by the programme and the appearance 
of professionals – „at last somebody is dealing with us!” This situation demands more patience, 
initiation for a longer term and it is full with pitfalls: exaggerated expectations can come 
into being towards CD (like at every average processes, but perhaps its risks are higher here). 
Repeatedly clarified roles can help a lot. Developing common action finally makes it clear that the 
process is about self-help and self-organization of stakeholders and the process is not for charity.

On the other hand, this situation is far more complicated than the average ones, because – due to 
the most recent and very painful „development” of social life, those who are most in need should 
overcome the indifference, blaming and sometimes hostile behaviour of the people in their 
community or social environment, and CD should shift the refusal into cooperation. 
For getting into shape this, we need long-term, persevering work, we need the 
successes of our target group and its constant communication with the wider social 
environment. This can happen only if local partners can find a way for continuation 
after the programme ended. 
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As for the motivation and inclusion is concerned, we must face with 
some methodological conclusions too:

a, Working with the stakeholders only is not enough - we must count with 
the tuning up the social environment.

b, With the stakeholders we must elaborate new, better tailored methods, with 
the assertion of 2 new aspects: 

- Beside verbal communication, we must re-discover the importance of non-verbal 
communication with practical skills and to bring it ahead, if it seems to be suitable for 
people’s confidence building. People can express themselves through different skills like 
sport, acrobatics, dancing, singing, producing vegetable, bee-keeping, family or community 
stories, making photos, films, etc.

- It is very important to improve stakeholders’ relationship with their social environment. We 
think not only to people to people communication, but the win of local opinion leaders and 
keeping them in the community processes – very often they are the leading personalities of 
local clubs, associations (each of them is one of the local networks!), for creating a more tolerant 
and inclusive local atmosphere. We can and we must also think to interprofessional work, 
cooperation of public institutions.

2. Good examples: 

There are very few good examples yet in Hungary for working with disadvantaged people in 
community development processes, because so far neither community development, nor social 
work have not got the chance  to elaborate any valid way of working on this area. The political 
will is missing and continually postponed indefinitely for synchronizing the efforts of the 
practice with the ruling policy. All the same, we have some handholds.  

The Civil College Foundation recently is working for two important programmes for CD learning. 

A, The Local Power – Local Sources Programme (funded by the Norway Civil Fund), started in 
September 2013

The programme is about initiating and supporting local resource-development and community 
organizing practices primarily in marginalized/ethnic communities across the country, and the 
establishment of a Sustainable Development and Community Organizing Resource Centre on a 
longer term basis.

This initiative follows a new approach in community work in Hungary with a strong emphasis 
on the organizing and resource development element. In practice that means that the primal 
focus of the local processes are oriented towards local issues which are very concretely defined 
by the local community. These issues - on the first level - targeting evident struggles of the 
community such as infrastructural problems, everyday needs (eg. firewood), which all are in the 
centre of the common interest. Understanding self-interests and building community answers 
that are matching most self-interests is the key for motivation, involvement and mobilization. 
Winning smaller, than larger issues gives power to the community and the channels to influence 
decisions that are affecting their everyday life.  

B, The other programme is for promoting social integration of those who are in deep poverty. At 
this programme CCF is one of the partner organizations and the lead organizer is the HACD. The 
programme is run in 25 disadvantaged local communities and financed by the 
„New Hungary” EU Fund, from 2012-14.

This programme is focusing setting up/renewing local community house in 
segregated communities. The operation of these houses is based on active 



The project is funded by the European Commission as a Grundtvig Learning Partnership under the LLP from 
2012 to 2014. This newsletter reflects the views only of the authors, and the Commission cannot be held 
responsible for any use which may be made of the information contained therein.

H
ow

 to m
ake the learning process 

m
ore inclusive?

Sharing Learning In Communities H
ow

 to m
ake the learning process 

m
ore inclusive?

Sharing Learning In CommunitiesH
ow

 to m
ake the learning process 

m
ore inclusive?

Sharing Learning In Communities H
ow

 to m
ake the learning process 

m
ore inclusive?

Sharing Learning In Communities

19

participation of local people. We can make a comparison between 
settlement houses and these community houses. They work with CD, 
intensive family and childcare, they provide with information, organizing 
interest protection activities, informal and formal learning involving 
students from higher education. They organize alternative daily childcare 
with playhouse, children and youth clubs, elected groups, skills development, 
work with adolescence group, spare time activities, sport, cultural events. Also, 
they are raising funds, organize lending and exchanges (toys, set of tools, furniture, 
clothes, etc.). These houses put a special emphasis on involving professionals from 
public institutions. They regularly organize interprofessional meetings and syncretise their 
activities.

Besides informal learning provided by the above listed activities, this programme organizes 
adult learning courses on housekeeping, farming, enterprising, gardening, housing, etc. Another 
group of the course is the basic community work, volunteering, civil society development. There 
are some local communities where they develop digital literacy course or community based 
economic development: social coops, community enterprises. 

The programme is still moving on, its evaluation can start in mid 2014.

Both programme is using adult education methods that based on participants’ experiences, 
participative elaboration, etc. 

Budapest, 12 February, 2014

Máté Varga and Ilona Vercseg
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How to make the learning process more 
inclusive

by

LOCAL ACTIVITY SUPPORT CENTRE - CAL

According to our observations and experience in working with excluded individuals / 
groups /communities, in the context of non-formal education (in the area of community 
development), the following should be the main barriers we face in Poland,:

 » The public sphere (state/local governments) do not pay much  attention to non-formal 
education (official education is a priority).  Community education is  especially supported 
and developed through some local institutions/organizations but without long term 
perspective, more ad hoc and  incidentally.

 » The learning model is very often based on the assumption: “I know better what you need”,  
which creates top-down teaching style and do not really develop people’s attitudes and 
skills.

 » Lack of professional social campaigns, which would voice and publicize social issues.   In 
this context there is a poor level of reaching people in need and directly involved in the 
problem and encourage them to find educational offer.

 » Lack of awareness of importance of lifelong learning among vulnerable and excluded 
groups. Treating education more  as a system of control, not their own development.

Example one

“Integration Theatre - The theater group” 

The example is based on the experience of the work of the Centre for Social Welfare in Słupno 
(rural area 6 thousand habitants), which works on the basis of standards Local Activity Centre 
CAL. Centre for Social Welfare is a member of the nationwide Local Activity Centres Network , 
which is coordinated by our organization.  It is an example of very innovative way of education 
undertake on rural area.  Specially in the countryside the disable people still are treated as a 
second class persons,.  So, the opportunity to create community integration theatre was a great 
learning opportunity and social appreciation. 

“Integration Theatre - The theater group” 

The theater group is consisted of 20 persons - 6 persons with disabilities and 4 learners - young 
people, the inhabitants of the Słupno municipality and 10 people from the surrounding of 
people with disabilities. The patronage and mentoring of amateur actors took the Drama Theatre 
in Plock. Classes were conducted by a professional actor in collaboration with therapy instructors 
of Community Self-help Centre in Słupno. Meetings were held 2 times a week on the professional 
stage. In addition, amateur actors took part in the recording studio classes. The theater group 
has prepared three professional performances that have been put on the stage of the Dramatic 
Theatre in Plock (near town). An innovative approach in the area of integration eliminates the 
barriers between disabled and non-disabled people through the inclusion of 
professional actors, inhabitants, local government representatives and community 
organizers.

The results of this program : 

 » increase of community integration ;  
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 » increase of self-esteem participants in the project; 

 » self-acceptance and self-fulfillment of participants; 

 » acquisition of knowledge and skills to cope with everyday life 
(multifaceted development) 

 » discovering and developing new skills; 

 » different perspective on the work environment and the function of the Social 
Welfare Centre

The applied working methods are based primarily on appreciating the skills of people with 
disabilities, going beyond the schematic approach to their capabilities and the abandonment 
of the “I know better” approach into inclusion and equal one.

Example two

Unemployed single mothers.

Another example was conducted in cooperation between CAL Association and Social Welfare 
Center in Pionki.  It regard to the group of unemployed mothers , single-parent families ( 10 
people). The Group consisted of women living in one of the social blocks in Pionki (town – 40 
-ty thousand inhabitants).  these are the people most involved in activities to improve housing 
conditions and integration with the community of Pionki. Research showed that the activities 
of the group are focused mostly on issues related to solving such problems as running a 
household or occupational activation . During the preparation of the educational project much 
attention was devoted for exploring and strengthening the capacity of the participants and 
their social activation . Group was supported by local animator who helped in the planning 
and implementation initiatives. Group received three types of support and education. First, 
benefited from psychosocial counseling: “ Self-reflection - personal path changes”, then 
participated in the workshop : “Community activities as a methods of prevention and social 
inclusion “. In the final phase participated in psychological workshops: “ Art- therapy as a tool 
of social inclusion”. Participants raised a lot of reflection , enabled the active sharing of their 
everyday life and from the past experiences.  Mapping the community triggered a different 
perspective on surroundings and allowed to see previously unseen resources. Inspired by 
workshops women planned activities in the community, described their roles and were 
searching for allies. Workshops gave participants a lot of satisfaction and joy, 
which then shared with their relatives at home. They learned a lot of forms of 
creativity which than used in games with children and grandchildren. Education 
process allowed to gain such a needs as acceptance, safety, being understood and 
appreciated. Together they took care about the small community center, sharing 
responsibility of playground and homework of local children. 
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How to make the learning process more 
inclusive

by

Intergenerational Centre Celje (Slovenia)

Communities in Slovenia deal with different problems that are closely connected 
to the cultural and historical background of our country. As a former socialist country 
which cultivated a special attitude towards equality and labour practices and which then went 
through the transition period, we still have certain way of thinking and managing the problems 
that derive especially from the unemployment and social exclusion of marginalised groups. 
Although communities grew stronger throughout the years they certainly suffered a great toll 
due to the fast and in some cases unexpected transition from socialism to modern capitalism. 
Such transition influenced how people started to think. If our communities were strongly 
connected and recognizing their needs within themselves, this pattern started to change and it 
almost reached its opposite: nowadays it is not uncommon for people to rely only on themselves 
and their closest family members. It is safe to assume that due to this change of the paradigm, 
some changes are also reflected in the way we understand community development learning. 
If community learning had great influence in the former regime, it is quite different nowadays, 
since such learning lost its reputation, which was overhauled by formal education. It is our view 
that formal education and its informal counterpart need to coexist.

One of the main barriers is therefore lack of good reputation of the community development 
learning and perception that it has a vital role in developing quality communities. Since the 
emphasis shifted towards formal education, which is not in a position to offer proper and needed 
education for all groups within a certain community and due to the fact that many community 
organisations lost its role in developing proper community solutions, it is important to regain lost 
reputation and to play a crucial role in providing community learning especially for those groups 
that are marginalised. The fact that individuals from such marginalised groups often lack interest 
in being involved in community learning programmes even strengthens the role of community 
organisations to make their programmes inclusive and to get their actions closer to the needs 
of those groups. Such approaches requires systematic dealing with recognizing the needs of 
marginalised groups, recognizing the needs of the community as a whole and properly combine 
the needs of marginalized groups and the needs of the community with the interest of the 
marginalized groups that they have in improving their life. 

In Slovenia particular barriers are to be found especially when dealing with unemployed, elderly 
without proper education or help and people facing socio-economic disadvantages. Since 
Slovenia is a relatively small country, there are no major problems with other marginalized 
groups. Regarding the unemployed, one of the crucial barriers is the ineffective national system 
that allows people to be inactive instead of offering them informal ways of maintaining their 
activeness. In high correlations to these conclusions are also the feelings of depression and 
discouragement. The role of community organisations should be to increase learning awareness 
between these individuals and to present options for potential improvement of their life through 
community learning and assistance within the community. 

A. VOLUNTEERING AS AN OPPORTUNITY DURING UNEMPLOYMENT

This project is carried out in Celje and offers systematic approach towards giving an 
opportunity to all those who are unemployed. Its first objective is to maintain their 
working activity in order to lessen their negative perception of the unemployment. 
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Target Group

Target group are all unemployed who would like to participate in an 
alternative way how to maintain their activity in local communities. We 
find that the majority of unemployed comes from the age group between 
30-40 years. Some of them are first-time job seekers, however majority of them 
lost their jobs and are trying to be involved in alternatives: self-employment, 
continuation of formal education, getting new experience from informal methods 
etc. These individuals are at their best time of their lives and therefore it is essential that 
organisation try to provide programmes that offer continuation of their working activity 
and also offering ways to help them find a proper occupation. 

The nature of the learning and methods

Individuals are offered workshops in which they firstly recognize the importance of being 
active, although such activity derives from volunteering, which is in Slovenia regulated with the 
Volunteering Act (enacted in 2011). Such activity is correlated with active employment policy 
and is its supplement. Monetary help is not enough since it does not solve the problem of being 
active. During the workshops those participants get involved in different types of volunteering:

 » Individual help they are offering to others,

 » Participation in joint project assignments which are aimed at providing tangible results 
in improvement of quality of life,

 » Taking leading roles in conducting different projects that are also aimed at the quality of 
life.

Throughout participation in these activities they gather different skills and experience. They 
get needed help from their mentors, who help them with providing objectives, knowledge and 
other relevant information. 

The outcomes 

The most relevant outcomes are new gained skills that help them cope with everyday situation, 
they are able to shift their attention from being passive unemployed to being active seeker who 
contributes to the local community. They also make a great contribution to the local community 
in which they act. Their activeness is prolonged and they are more successful in seeking new 
jobs.

Critique and application to other settings

Major problem is in providing enough coverage to enable systematic approach. Providing only 
tools for them is in some cases not enough. They want immediate results which cannot be 
offered only from community organisations. Therefore cooperation between local authorities 
and NGO’s is needed. The latter is also important when transferring this method to other 
settings.

B. MENTORING FOR PROLONGING ACTIVE YEARS

When approaching the retirement it is important to prolong your active years as a preventive 
measure against social exclusion. This project is aimed at informing those people in transition 
that they have a valuable opportunity: being a mentor to younger, active individuals. 

Target Group

Target group are people who are about to retire. Special attention is given to people 
who are facing socio-economic disadvantages.



The project is funded by the European Commission as a Grundtvig Learning Partnership under the LLP from 
2012 to 2014. This newsletter reflects the views only of the authors, and the Commission cannot be held 
responsible for any use which may be made of the information contained therein.
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The nature of the learning and methods

Those individuals gain quality knowledge about the meaning of 
mentoring and through workshops and seminars they gain tools whit 
which they are able to transfer their knowledge and experience on younger 
mentored individuals. They are encouraged to participate in day-to-day activities 
with active individuals. 

The outcomes

Most important outcome is in the prolonging of their active years in which they feel 
valued and needed. They make a great contribution to local community since they act 
as factual teachers. They have an opportunity to gain new experience from younger 
people. Due to regular involvement in different activities they are not feeling lonely 
and they are maintaining their social contacts or they even widen their social network. 



www.slicproject.wordpress.com
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